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Introduction
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The leadership field is challenging, exciting and always looking for answers. How come some people
manage to lead groups, businesses, lives, destinies? How do they have such a great impact on the career and / or on
the destinies of the others? Which features help them do so and which interior forces are being activated in order to
lead in this direction, which is the role of contextual factors in facilitating or, on the contrary, what decreases the
chances for this to happen? And above all, how do they keep on the top of the line, remaining leaders, considering
the changing nature of the people that follow them? What does a leader do to make others follow him even in
hostile situations? In other words, what does a leader to focus on motivating the group, thereby optimizing the
leadership process?These are the questions (and reasons!) which led us to choosing such a challenging theme and, in
the same time, which demand new questions and new answers, even after you already found them.
When choosing the theme, „Leadership focused on group motivation”, in literature there is no theory or
model of leadership entirely committed to this subject.Only in 2006, Ilies et al. have developed a motivational
model of leadership.However, from 2006 until now, the model has not been tested empirically, nor was designed
any questionnaire to measure motivational leadership of our knowledge, based on the literature reviewed.We have
tried to accomplish it in this paper, by buliding a multi-leveled a questionnaire which measures motivational
leadership and sought to test this model empirically, testing the causal validity of motivational leadership model
developed by Ilies et al.The results suggest that the model should be revised to some extent, although most of it is
valid also empirically.
And since we are in the field of educational science, we also sought to explore to what extent this model of
motivational can be applied in the field of leadership-genuises, or, in other words, if motivational leadership is a
relevant component for gifted and talented individuals in leadership.

Chapter 1. Leadership – Historical steps and contemporary theories
First chapter was divided into three dimensions: structuring and valuing leadership theories from
pedagogical perspective, contextualizing leadership theories in education and enhancement of leadership theories in
educational space.
We analyzed and discussed in the first phase theories centered on features, behavioral theories (studies
made at Ohio University, studies made at University of Michigan, managerial grid developed by Blake and Mouton
and Scandinavian studies), situational theories (Fiedler's Contingency Model, cognitive resource theory, the
situational theory developed by Hersey and Blanchard, route to the objective theory, normative theory of decision
making and leader-member exchange theory), recent theories on leadership (attribution theory of leadership,
charismatic and transformational leader theory), and leadership theories in terms of talent (WICS Model of
Giftedness in Leadership,emotional intelligence model in leadership and gifted adult leader model).
The contextualization of leadership theories in education aimed the concept of teacher as leader, a recent
concept in educational leadership, and as well, the presentation of research results on the application of leadership
theories in education. The leader teacher is the one who works with his colleagues in order to influence the school
and its educational practices, highly values their own contribution as teachers and assumes their particular
responsibilities for decisions and extracurricular activities. Leader teachers work as teachers, but they also capitalize
their leadership with colleagues to improve the way students learn in their school. In most of the cases, leader
teachers are gifted teachers.
Another important part of Chapter 1 is valuing leadership theories in educational space, by following the
applicability of theories of leadership in educational area from the perspective of teacher and particularly the leader
teacher .

Chapter 2. Theories of motivational leadership. Motivational features associated with the
leader
In the second chapter, we have tried to analyze the process by which the leader motivates his group (also
known as motivational leadership), using existing theories and models of leadership that are focused on motivating
the group and then, looking at a set of motivational traits associated with the leadership found in the literature.
In the last two decades have developed several models that explain the motivational leadership. It is based
on self-concept theory developed by Shamir et al. (1993) in an attempt to explain its motivational effects of
charismatic leader, then the motivational theory of charismatic leadership developed by Choi (2006) and in the end,
the development of a comprehensive and effective model for leadership exclusively motivation, developed by Ilies
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et al. (2006).We pointed out the fact that each of these three main theories focus on explaining the process that takes
place when the leader motivate the group to which it belongs.
Comparing motivational leadership model developed by Ilies, Judge & Wagner (2006) with the other two
models mentioned above about the motivational effects of charismatic leadership and the mechanisms by which the
group gets motivated, we had emphasized its practical effectiveness in a variety of organizational environments.
Next, we proposed a perspective of valorisation of this model in the educational area, looking at teachers both
affective and the cognitive processes analyzed in the model .
Then we reviewed the motivational features associated with leadership, starting with the most recent
analyzed in the literature: the motivation to lead (Chan & Drasgow, 2001) and management reasons (Davidovitz,
Mikulincer & Shaver, 2007), followed by the need for achievement, affiliation and power - these three needs are
most present in studies conducted in the leadership field – and ending up with the analysis of the motivational
pattern of leadership developed by McClelland (1975) and of self motivation.

Chapter 3. Giftedness and Leadership
Chapter 3 is designed to review skills in terms of talent and leadership and of giftedness. Adopting the
perspective developed by Renzulli (1978, 2005) and Sternberg (2005), we had defined leadership talent as including
an expert systematic developing of leadership skills, together with high levels of creativity, intelligence of success
(cognitive and practical), expertise and involvement, all observed in outstanding performance in leadership roles.
We reviewed a number of theories and models valued in terms of talent and leadership like Triadic Model of
Giftedness (Renzulli, 1978, 2005), The Differentiated Model of Giftedness and Talent (Gagne, 1985, 2005, 2009),
The Munich model of Giftedness (Heller, 2005, 2009) and Theory of Multiple Intelligences (Gardner, 1983),
recalling also the existence of the three models designed exclusively for talent in leadership: WICS model of
Giftedness in the Leadership (Sternberg, 1997, 2004, 2008) , Theory of Emotional Intelligence (Goleman, 1998) and
Adult Gifted Leader Model (Ramsey, 1991), which are discussed in Chapter 1.
Next we discussed about the psycho-behavioral characteristics associated with the leader and identified in
the field of leadership research, such as cognitive abilities, personality traits, motivation, interpersonal skills and
social evaluation, problem solving, expertise and tacit knowledge. We also offer a synthetic view of these features,
suggesting a personal table, on which we listed the main features of psycho-behavioral characteristic of leaders.
A significant part of this chapter is focused on training leaders, developing leadership skills in students and
gifted students, viewed in two ways, depending on the complexity and depth of these: 1. activities based on
developing leadership skills; 2. training programs meant to develop leadership skills.
Following this systematization we suggested a training program to improve leadership skills in students and
talented students, in a program divided into two modules. At the end of this chapter we presented the results of
studying the manifestation of leadership talent to talented individuals proposing even an inventory of skills of
talented leader.

Chapter 4. Methodologies and tools to identify the leader
Identify leaders was, over the centuries, a constant concern for different fields of social life. Chapter 4 has
proposed a review of methodologies and tools used for selection and identification of leaders in general and
particularly talented leaders. We found that among the most common techniques in literature dedicated to leadership
in general and the population "gifted" in particular are completing tests and questionnaires (self), followed by
methods of assessment of other (peer-Assessment) and the-only the last, LGD techniques of observation and
assessment of individuals in the group tasks (Leaderless group Discusion).
In the second part of this chapter we made an inventory and presentation of research tools used in the
selection and identification of leaders. We decided to make first an inventory of instruments to measure leadership
skills: A. for high-entitled pupils and students – self-evaluation, B. for pupils and students, normal population – selfevaluation; C. for high-entitled students with the help of an authorized third party who knows the student well, in
this case could be a teacher (tutor in particular) or parent; D. in adults. Subsequently, these tools were presented and
analyzed, some of them being found in Chapter 5 in the validation studies on the Romanian population.

Chapter 5. Research on leadership skills to students and talented students
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We succeed in this chapter, through two applied studies, to investigate the leadership skills on students lots,
focusing on analyzing four areas: 1. demonstrate that leadership skills are better developed on talented students; 2.
identify explanatory models of leadership on the basis of their motivation; 3. empirical testing of the validity of
causal model of motivational leadership by building and validating a questionnaire to measure motivational
leadership; 4. prove the validity (inside Romania) of questionnaires to assess the leadership skills on gifted students.
The first study, conducted by secondary and highschool students, aimed to analyze the extent to which
leadership skills are developed at Olympic students and if these leadership skills can be predicted by motivational
variables such as need for achievement, need of affiliation, need for autonomy, need of dominance, but also some
specific features of talented students as learning characteristics and characteristics of creativity and motivation.
As participants, there were used 169 students, between seventh grade and tenth grade. The instruments
applied were:
• Leadership behavior questionnaire (constructed for this study);
• Scales for Rating Behavioral Characteristics of Superior Students (Renzuli & Hartman);
• Needs Assessment Questionnaire (Heckert).
The results showed that Olympic students have leadership skills better developed than non-Olympic
students. The effect of the academic talent on leadership behavior vary by school cycle, middle school Olympic
students scores high with the leadership behaviors variable compared with non-Olympic middle school students.
With regard to high school, did not show significant differences between Olympic and non-Olympic students in
terms of leadership behaviors.
However, the effect of the academic talent on leadership skills vary by gender. Thus, in terms of leadership
behavior, leadership behaviors manifested in Olympic girls, get to a higher extent than non-Olympic girls. As for the
characteristics of leadership, their effect on academic talent, differentiated according to biological gender is as
follows: on the one hand, characteristics of leadership are more developed in Olympic girls than in non-Olympic
girls, and on the other hand, features leadership are more developed in non-Olympic boys than girls non-Olympic.
We also obtain an influence of the characteristics of learning, motivation and creativity and types of needs
on leadership skills. Analyzing correlations between leadership skills and characteristics of motivation, learning and
creativity and the four types of needs (need for achievement, need affiliation, need for autonomy and need for
dominance) were found:
• Characteristics of learning, motivation and creativity strongly correlated with leadership skills;
• The need to achieve and to dominance have medium and high correlations with leadership skills;
• The need for affiliation and need for autonomy were low-level correlations with leadership skills.
As a conclusion for this study, there was found that leadership skills in students can be explained to some
extent by the characteristics of learning, motivation and creativity, in a moderate measure of dominance and needs
and in a lower extent by the needs for affiliation and autonomy.
The second study focused on testing the validity of empirical causal model of motivational leadership by
building and validating a questionnaire to measure the motivational leadership and the use of modeling through
structural equations, highlighting the fact that leadership is a specific component of gifted and talent students, and
also the analysis of explanatory models of leadership based on motivational traits, emotional intelligence and big
five personality factors.
The lot of participants consisted of 396 students from the "Alexandru Ioan Cuza" University , students at
the Faculty of Psychology and Educational Sciences, Faculty of Philosophy, Faculty of History and Faculty of
Economics and Business Administration, that were enrolled in a courses of Module teaching.
The instruments applied were:
• Questionnaire assessing motivational leadership skills (constructed for this study);
• Grit Scale (Duckworth et al.)
• Roets Rating Scale for leadership;
• Achievement Motivation Questionnaire (Cassidy & Lynn);
• Leadership Scale from Gifted and Talented Evaluation Scale (GATES; Gilliam, Carpenter & Christensen)
• Mini-IPIP Scales (Donnellan et al.)
• Attitude inventory towards work (Amabile);
• Needs Assessment Questionnaire (Heckert);
• Self-Reported Emotional Intelligence Scale (SREIS, Schutte et al.).
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After testing the causal structure of motivational leadership model developed by Ilies et al. we found that it
is relevant for the students reality. Following an optimization model, we dropped the influence of variable
relationships and positive emotions and emotional contagion variables persistence and intensity, to the relationship
of influence of self-efficacy and self-set Goals and the relationship of self-efficacy influence the intensity,
introducing in model a new type of influence, charisma on goal-setting variable. It seems therefore that although
charisma belongs to affective processes and goal-setting belongs to cognitive processes, there is a relationship of
influence between them, even if the model developed by Ilies et al. it doesn’t support it.
The results obtained showed that talented students have the following leadership skills more developed:
leadership motivation and its components (charisma, emotional contagion and positive emotions, goal setting, selfefficacy, self-set Goals, persistence and intensity), features Leadership (Roets) and leadership skills for talented
GATES scales.
We sought to examine different explanatory models of motivational leadership skills at students on the
basis of their motivation, emotional intelligence, academic talent and big five personality traits. Our results have led
to the proposal of several explanatory models, as follows:
• motivational leadership is explained in the proportion of 56% by the perseverance of effort, dominance,
excellence and intrinsic motivation, students who have high levels perseverance of effort, dominance,
excellence and developed with intrinsic motivation and motivational leadership skills
• motivational leadership is explained in a proportion of 29.9% by extraversion, agreeableness,
conscientiousness and imagination, students who have high levels by extraversion, agreabilitate,
conscientiousness and imagination developed with leadership and motivational skills
• motivational leadership is explained in the proportion of 30.4% by emotional intelligence and academic
skills, academic and talented students with high emotional intelligence developed leadership and
motivational skills
• motivational leadership is explained in the proportion of 41.2% by imagination, emotional intelligence,
talent and conscientious academic, academic and talented students who have high levels of imagination,
emotional intelligence, consciousness and developed with motivational leadership skills
• motivational leadership is explained in the proportion of 55% by perseverance effort, dominance and
emotional intelligence, students with high levels of perseverance, effort, developed with dominance and
emotional intelligence and motivational leadership skills
• motivational leadership is explained in the persistence rate of 64.5% by effort, dominance, intellect/
imagination and excellence, students who have high levels of perseverance, effort, dominance, imagination
and excellence , have better leadership and motivational skills
• motivational leadership is explained in a proportion of 59.7% by the perseverance of effort, dominance,
imagination, emotional intelligence and neuroticism, students who have high levels of perseverance, effort,
dominance, imagination and emotional intelligence and low nevrozism, have better developed motivational
leadership skills.
Also after examining the correlations between leadership skills and motivational features was found that:
• perseverance of effort, dominance and status aspiration strongly correlated with leadership skills
• work ethic, excellence, mastery, challenge, enjoyment and intrinsic motivation correlated to average with
leadership skills
• Competitiveness and acquisitiveness have low correlations with leadership skills.
It was also found that there is a combined effect of environmental variables and academic talent of
leadership motivation, as follows:
• for students from urban areas, talented students have more developed motivational leadership skills than
those who did not participate in contests
• talented urban students have motivational leadership skills more developed than rural talented students.
Other results obtained showed that gifted students have developed motivational traits : perseverance of
effort, work ethic, dominance, excellence, status aspiration, mastery, the pleasure and challenge motivation, intrinsic
motivation, need for achievement, autonomy and dominance as well as emotional intelligence and the big five
personality factors extraversion, agreabilitate and imagination, compared with students who have not been in the
past Olympics.
Leadership skills can be developed on any individual, more or less gifted in leadership, because we need
leaders at all levels and also, we need to develop our own skills and we need help ourselves what autoleadership
brings for the individual, when he learn how to optimize efficiency in all the fields. Leadership skills to gifted and
talented individuals in leadership will help them, including their emergence as leaders in the upper levels of
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leadership, both in society and organizations. This ensures that we are headed in the best direction. Too often
companies lacked such leaders, and the unpredictability of current directions of development of societies is in
imperative need of talented leaders.
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